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O u r Platform andclzg’lc’re]:::j:i\s
Purpose

The pandemic situation and increased demand for flexibility
make higher education institutions offer their curriculum largely
online and in blended formats. While huge digital leaps have
been taken, the current challenge is to ensure that teachers and
students adapt and utilise techniques and tools in pedagogically
meaningful and effective ways.

Our platform and interactive community encourages a high
quality of virtual learning and teaching. We aspire to make this
space engaging, inclusive, and safe for all participants.

We want to provide a place to “shop” for specific ideas,
expertise, and inspirations on the website. Our interactive
community gives room for networking, competence
development and learning community discussions.
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0 Michel Hogenes: Preface

Mitigating Covid Togeter, Inclusive Virtual or Blended International Learning

The Covid pandemic has restricted opportunities for face-to-face learning in
higher education at home institutions as well as in study abroad exchange.
Higher Education Institutions (HIEs) are trying to respond to the pandemic by
offering their education largely online and in blended formats. While ICT offers
many opportunities in education particularly for innovation and quality
improvement, the current challenge is not to invent new applications, but to
ensure that academics use existing techniques and tools in meaningful and
effective ways to deliver curricula in virtual learning environments that are high
quality, engaging, inclusive and safe. Many academics lack these skills or need
improved skills and expertise; in particular, the ‘student agency’ concept [as
defined in OECD Future of Education and Skills 2030] may be impacted by the
instructor’s unfamiliarity with digital environments and lack of skills (MCT
consortium, 2020).

Online collaborations have quickly become important components of
internationalized higher education curricula. The Covid-19 pandemic
accelerated this development enormously. Students gain international learning
experiences without leaving their own institution and thus give substance to
internationalization at home. Internationalization to prepare students with
professional, personal and academic competencies to function successfully in
the global community dealing with the evolving issues of the 21st century.
Success with regard to students’ employability, but also in a broader sense,
namely the quality of a students’ experiences: academically, socially,
economically and politically (De Witt, 2010). Academically, by fostering
international and intercultural dimensions to teaching and learning, as well as
research. Socially, as educational institutions play a key role in the development
of local and wider communities. Universities as international playgrounds to
enhance students’ competences to participate in 21st century societies that
show no borders. Economically, as the international labour market — also in
education — demands for workers who have an international mind-set. Workers
who see neither barriers to the opportunities they have, nor limitations to the
growth they can muster. Politically, to bridge gaps students need to be aware of
how differences emerge and what rules govern the playing field.
Internationalization can help students shed light and develop knowledge areas
to foster better co-operation.
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Internationalization of the curriculum is the incorporation of international,
intercultural and/ or global dimensions into the content of the curriculum as
well as the learning outcomes, assessment tasks, teaching methods and
support services of a program of study (Leask, 2015). A comprehensive
approach to internationalisation can contribute significantly to the quality of
students, staff and lecturers. It can be a catalyst for cultural change within
organizations. The process of integrating an international, intercultural or
global dimension into the purpose, functions or delivery of post-secondary
education is the most commonly referred to definition of internationalisation
(Knight & De Wit, 2018).

The main goal of the Mitigating Covid Together project was to develop a
practical and innovative model for blended international learning in teacher
education. A model that offers all students the opportunity to study in an
international context and/ or with international peers abroad. A model that
offers scholars possibilities to facilitate international learning for all students.
This project focuses on capacity building, which should enable all participating
institutions to initiate, design, implement, test and evaluate blended
international learning. With this handbook, the participating universities in this
project hope to provide support to colleagues who want to develop and
implement both face-to-face, virtual and blended international activities.

Community Building in a Virtual or Blended Learning Environment

A safe and inclusive learning environment is a prerequisite for a successful
international classroom. Students can only confront different cultural
perspectives and develop their cross-cultural skills if they feel safe, valued and
heard (Caruana 2010). A common definition of ‘sense of community’ comes
from McMillan and Chavis (1986): “a feeling that members have of belonging, a
feeling that members matter to one another and to the group, and a shared
faith that members' needs will be through their commitment to be together” (p.
9). Sergiovanni (1994) makes explicit the most important actors for education
“...students and teachers and their connection through shared values, ideals
and goals.” A well-known theory that describes the importance of
connectedness as a universal basic need is the self-determination theory of
Deci and Ryan (2000). According to this theory, relatedness, together with
autonomy and competence, are the three basic needs of a human being and are
important for self-motivation, self-regulation and well-being.
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For a while now, community building has received attention in higher
education. According to McMillan and Chavis (1986), a sense of community is
when people feel like they belong to a group, have a common belief that
everyone's needs will be satisfied via a commitment to working together, and
there occurs an emotional connection. The pedagogical connection within the
community is built on equality and shared responsibility, in which proximity
plays a crucial role (Bray & McClaskey, 2017). This implies that both teachers
and students at Teachers College, where we both work, are in charge of their
own education (Quaglia, Corso, Fox & Dykes, 2017). Engagement is the basis
for deep learning (Quaglia, Corso, Fox & Dykes, 2017). Engagement leads to
deep learning (Fullan, Quinn, and McEachen, 2018), and a sense of community
makes learning better since it makes students feel more invested in their
education.

Students' sense of belonging enhanced when they were aware that they were
a part of a learning community, according to a study by Hausmann, Schofield,
and Woods (2007). The extent to which students may grow in a learning
environment where they feel like they belong and can experience a sense of
belonging influences both their academic progress and general well-being
(Strayhorn, 2012). These are frequently conducive learning environments
where the teacher is readily accessible for questions and assistance and there
is a friendly, open, and good interaction between the teacher and the students.
And where there are obstacles to being a student and where participation in the
classroom is encouraged. are normalized, which strengthens ties and loyalty
(Slavin, Schindler, and Chibnall, 2014). The student can direct their own
learning process (autonomy) and acquire competencies as a result of this link
(Ryan & Deci, 2000). The need for online and blended learning during the
epidemic has brought attention to the value of instilling a feeling of community
and belonging in both the individual and the group. A community must be
created; it does not just happen.

Virtual or Blended Learning
Building an inclusive learning community makes sense when teaching in a
face-to-face situation, but what to do when teaching in a virtual or blended

context? ICT, Information and Communication Technology, offers education
opportunities for innovation and quality improvement. Changing and i nnovating
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education means that content has to be organized differently than done in the
current situation. This requires extra time and money to experiment, improve
and research. In recent years, experiences have been gained with online
education at various colleges and universities. The challenge is not in inventing
new applications, but mainly in the meaningful and effective use of techniques
and tools.

Like mentioned before, due to Covid-19, in 2020, institutions made huge
changes by offering their education largely online. Two challenges came to
light. How can students be kept involved from a distance and ensure that they
actively start and stay? What are success formulas for this? Which tools and
methodologies can you use for this? The other challenge is the question of how
to deal with testing and assessment. Can the teaching and testing program be
organized differently so that the focus is less on summative testing? Can
students’ progress be monitored in other ways? Is it possible to use formative
tests? And formative tests be used to give students insight into their own
progress?

The answers to those questions may lay in the concept of blended learning.
Blended learning as an approach to education in which online educational
materials and opportunities for interaction online with traditional place-based
classroom methods are combined. Blended requires the physical presence of
both teacher and student, with some elements of student control over time,
place, path, or place (OECD, 2016).

The term blended learning is frequently used. However, there is ambiguity
about what is meant by that (Hrastinski, 2019). What, how and why is education
blending? Blended learning, or the integration of face-to-face and online
instruction (Graham, 2013), is widely adopted as the “new traditional model”
(Ross and Gage, 2006, p. 167), or the “new normal” in course delivery
(Norberg et al., 2011, p. 207). However, tracking the accurate extent of its
growth has been challenging because of definitional ambiguity (Oliver and
Trigwell, 2005), combined with institutions’ inability to track an innovative
practice, that in many instances has emerged organically.

Blended learning as a concept for teaching and learning in which online

educational materials and opportunities for interaction online are combined
with traditional place-based classroom methods, with each of those elements

Mitigating Covid Together Page 7



0 Michel Hogenes: Preface

reinforcing and enhancing the other. ICT tools such as knowledge clips and
online modules are not just added on top of physical curricula (as an extra),
but rather replace traditional forms of face-to-face education where possible.
Student are supported and empowered to retrieve knowledge and insights
through autonomous study, alone or in groups, and at the time and place of
their choosing/ their own place and pace. Physical meetings can be organized
for in-depth discussion, to apply knowledge and insights already acquired and
to review the most challenging areas of the subject matter. Blended learning
also influences the roles of students and teachers. The more routine business of
teaching will take up less time, allowing teachers to use their time more
effectively and efficiently. Students are expected to take on considerable
responsibility for their own development, which helps them to model into
independent, free-thinking academics.

Implications of blended learning are described by Michel Hogenes in the
following chapter of this handbook: Building Bricks for Collaborative Online or
Blended International Learning.

Inclusive International education

Blended learning as an approach to education is an educational concept that is
always one step ahead of children's development and has an inclusive
character. Education in which all students can and want to participate and in
which they can develop their abilities and talents. Due to the very diverse
composition of our modern society, a lot of attention will go to processes that
underlie the creation and justification of equal opportunities for children,
students and professionals. The active promotion of inclusive education and an
inclusive society therefore plays a central role in this project. In addition to the
education offered to students in this regard, teacher education students
conduct practical, multidisciplinary (innovative) research projects into
meaningful inclusive education together with students of other faculties and
programs, lecturers, researchers, et cetera.

Although blended international learning offers interesting opportunities, there
are also challenges in this project. Contrary to popular beliefs, technology is not
the real problem with this type of learning, as has been showed during the
Covid-19 crisis. The design, the learning outcomes, the assessment and
reflection and the communication form the real challenges and largely
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determine the success of blended practices as learning experiences. Another
challenge is to make blended practices truly collaborative and create an online
learning environment in which students learn through intensive collaboration
with challenging content. These types of collaborations are ideally suited for
working together on wicked problems. Wicked problems that ask for solutions
devised by people who enable: creative thinking and innovation, the ability to
innovate, to generate new possibilities and to create new ideas and knowledge;
critical thinking and reasoning, the ability to analyze information, anticipate
problems, and approach issues critically, logically, inductively, and deductively
in order to find solutions, and ultimately make decisions; and learning capacity,
the ability to independently drive one’s own learning, couples with the
appreciation of the value of lifelong learning.

Chapter two of this handbook is called: Encompassing Diversity: Teachers’ and
Students’ Perspectives on a New Blended Course “Developing Intercultural and
International Leadership”, written by Eva Janebova, and Christopher Medalis. In
chapter three, Zuzana Prlichova, Leona StaSova and Radek Vorlicek zoom in on
Well-being as a key component of inclusion: A tool for Enhancing Inclusive
Teaching and Learning in Higher Education. Michel Hogenes wrote the last part
of this handbook: Building Bricks for Collaborative Online or Blended
International Learning.
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1 1 Introduction
[ ]

Diversity can function as an enabler of a higher quality of education, but
educators sometimes leave it unutilized when it hinders us from reaching our
teaching and learning goals or if it perpetuates barriers in the classroom.

As Robert Coelen (2022) points out, we know from the business world (e.g.
McKinsey & Company (2015, 2018) that increased diversity at the top of a
company enhances performance, whether that alludes to racial or ethnic
diversity as most effective in the USA or gender diversity in the UK. Each
industry displays variations in the best mix of diversity, but overall an
appreciation of diversity across an entire company or institution is required for
maximum effectiveness of the business.

Enabling students, as well as teachers, to enhance their capacity to effectively
make use of diversity should be on the agenda of any higher education
institution that prepares graduates for today’s market.

What is meant by diversity in teaching and learning? A variety of diversities
exist:

* Racial/ethnic diversity

* Gender diversity

* Gender identity and sexual orientation
* Cultural diversity

* Religious diversity

* Age diversity

* Disciplinary diversity

This text explores primarily intercultural/international diversity, though this
type of diversity was definitely not the only diversity in our pilot course. We
explore the question how can we as instructors incorporate these diversities
and how can we encourage students to benefit from these diversities?

The Design of New Course: Developing Intercultural and International Leadership
As one of the Mitigating COVID Together project’s Intellectual Outputs, a new
course for PhD students at Palacky University Olomouc was designed and

delivered in fall 2022. The parameters of the pilot course maximized cultural
diversity in the make-up of the co-instructors and the student body.
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1 1 Introduction: The “Why” for
° Encompassing Diversity in
Teaching and Learning

The newly designed course, called “Developing Intercultural and International
Leadership,” falls under the big umbrella of Internationalization of the
Curriculum processes, respectively of “the incorporation of an international and
intercultural dimension into the content of the curriculum as well as the
teaching and learning arrangements and support services of a program of
study” (Leask, 2009). Going beyond this well-known definition, we believe that
only not if learners are given the opportunity of an internationalized content but
also if they are provided a teaching and learning space that is making use of
diversities, students subsequently attain learning outcomes associated with
international awareness and intercultural competence. This premise was also
employed by us as co-instructors: If we make use of the diversity of our cultural
backgrounds, we can strengthen these internationalized learning outcomes for
our students.

Course description

This short graduate-level course for PhD students aimed to explore how to
effectively communicate, develop international projects, implement intercultural
communication, and lead international groups and teams. The presentations
and interactive activities aimed at learning outcomes that equip students to
function in a global environment in their future (academic) careers. This
included searching for international grant and project funding. The co-
instructors were American and Czech, and brought different backgrounds,
perspectives, solutions, and tools to working in such teams.

Learning objectives
We set the following Course Learning Objectives for students to:

e enhance their intercultural skills in their academic work and be able to
function in an international environment;

e learn how to search for, analyze, and prepare international grants and
funding opportunities which can support international and intercultural
academic, research, and project work;

e improve skills and competences to work in international teams, focusing in
particular on overcoming challenges to virtual collaboration;

Mitigating Covid Together Page 12



1 1 Introduction: The “Why” for
° Encompassing Diversity in
Teaching and Learning

e create an international personal professional vision which incorporated
intercultural teamwork perspectives and personal leadership growth.
Course length
The course contained four class sessions (two each day) with breaks, in
blended virtual and in-person workshop formats on October 6, 2022 (in person

at Palacky University Olomouc) and November 3, 2022 (online 13:00-18:00
CET).
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1 2 Lessons Learned:
° Encompassing the Diversity

of Instructors

In the following sections we provide our lessons learned and tips how to work
with, utilize and maximize the diversity of instructors and learners. Two co-
instructors created this course: Dr. Christopher Medalis from the USA and Dr.
Eva Janebova from the Czech Repubilic.

Apart from different home countries, the co-instructors differed also in age,
gender, and academic focus. Before the course they had been collaborating
with each other at the Institute for Excellence in Internationalization and this
was not their first co-teaching experience. During the COVID pandemic, they
created and delivered together several webinars for university staff. However,
this was their first experience of co-designing a course for postgraduate
students and delivering in blended format together.

Even though the two teachers differed in cultural backgrounds, they have been
exposed to each others’ cultural and academic environments throughout their
academics careers. Dr. Medalis has extensive experience in Central Europe as
an expert on international education. Dr. Janebova has had study and scholarly
experience at U.S. universities. Also, both instructors have been participated in,
and delivered, intercultural trainings which helped inform their perspectives and
design and implementation of the pilot course.

Diversity in Facilitation Styles as a Strength

e The overall approach of the two co-instructors was to make use of their
different strengths as instructors and facilitators:

e in the curriculum design phase to draw on which is a general goal setter and
can easily formulate general Learning objectives started the process, the
more detailed oriented person formulated the step by step lesson plan;

e the creative trainer who likes interactive didactive methods and
transformative activities designed engaging activities;

e the more experienced presenter to lead in PPT presentations;

e both instructors brainstormed classroom discussion questions: while the
native speaker edited the sentences for precision , the non-English speaker
paid attention to a less nuanced way of expressing the questions for
students with English as a second language.
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1 2 Lessons Learned:
° Encompassing the Diversity

of Instructors

Diversity in Academic Experiences as a Strength

The co-instructors’ different academic backgrounds were demonstrated and
utilized in the following ways:

e Different perception of PhD students. From the U.S. perspective of Dr.
Medalis, students at the PhD level were seen as clients and even though the
course was offered for free and as voluntary, students as clients were to be
at least partial decision-makers over the content. Whereas from the Czech
perspective of Dr. Janebova, the content was rather to be aligned with the
general requirements of the university’s PHD study programmes and to be
discussed and negotiated with the respective individual in the university
hierarchy who oversees the PhD studies.

e Both instructors shared with the students their internationally-oriented
cultural life and professional journeys in an introductory conversation as
well as throughout the course, and pinpointed the intercultural challenges
that they personally have been through in order to encourage the students
through their own examples.

e The co-teaching was done in a way of sensitive intercultural conversation
where instructors intentionally role modeled conversations for students: by
encouraging each other, asking each other for more details, appraising each
others’ diversities that they bring into teaching process as well as into the
take aways.

Diversity in Cultural Backgrounds as a Strength
The instructors were sensitive to and worked with their knowledge of their own
different cultural backgrounds (U.S. and Czech) according to Geert Hofstede’s

Cultural Dimensions Theory, and deliberately incorporated different teaching
styles into the course accordingly:
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° Encompassing the Diversity

of Instructors

Czech Republic x | United States x

91
62 4 70 68
57 58 57
40 46
I I 26 29
Power Individualism Masculinity Uncertainty Long Term Indulgence
Distance Avoidance Orientation

For more details see Hofstede's Insights (https://www.hofstede-
insights.com/country-comparison/czech-republic,the-usa/.

The two highest ranking difference are Individual and Collectivism and Time-
Orientation of the two cultures. Therefore, we developed some lessons learned
by the co-teachers in the pilot course on these two dimensions.

Individualism vs. Collectivism

Hofstede defines this dimension as “the degree to which individuals are
supposed to look after themselves or remain integrated into groups.”

On one end of the spectrum is Individualism, which is defined as a preference
for a loosely-knit social framework in which individuals are expected to take
care of themselves and their immediate families only. Its opposite, Collectivism,
represents a preference for a tightly-knit framework in society in which
individuals can expect their relatives or members of a particular in-group to
look after them in exchange for unquestioning loyalty. A society's position on
this dimension is reflected in whether people’s self-image is defined in terms of
“I” or “we.”
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1 2 Lessons Learned:
° Encompassing the Diversity

of Instructors

For example, people who value individualism can come across as irresponsible
or selfish to people with a more collectivist view. On the other hand, people who
are more collectivist may seem oppressive or conformist to people who are
closer to the individualist end of the spectrum. In more individualistic countries
students are expected to individually speak up in class and the purpose of
education is learning how to learn.

e The knowledge of the above helped the co-instructors to understand that
their expectations of students’ engagement in the classroom different: one
co-instructor focused “how” the students were learning, and the other
focused on “what” they were learning.-

e Since these were PhD-level students with advanced levels of English, the
instructors took the individualistic approach, and actively solicited answers,
comments, and feedback from each student. They found this to be suitable
for the academic level and knowledge base of the students in the pilot
course.

Short-Term vs. Long-Term Orientation

According to Hofstede, Short-time orientation stands for the fostering of
virtues related to the past and present, in particular the preservation of face
and fulfilling social obligations.”

Long-Term Orientation stands for fostering virtues oriented towards future
rewards, in particular savings and delayed gratification of their material, social,
and emotional needs. Societies believe that truth depends on situation, context,
and time; orientation towards future rewards; saving and persistence or the
ability to adapt to changing circumstances; and perseverance in achieving
results.

e The knowledge of the difference in time-orientation helped the instructors
understand each other and what they could contribute and bolster each
other as co-teachers. On a very practical level, it also helped them jointly
design and construct the class syllabus, and enabled them to successfully
balance their desired learning outcomes for the students with the class time
and format (in-person vs. online) available.
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1 2 Lessons Learned:
° Encompassing the Diversity

of Instructors

e Another very important takeaway from the co-instructors’ awareness of
their own and the students’ time orientation was that it is crucially
important to recognize the cultural attitude towards the willingness to learn
from other countries and cultures.In other words, the different attitudes
that American v. Czechs have towards diversity and the positive benefits of
diversity itself resulted in a more inclusive environment in which the
students felt comfortable expressing themselves and giving voice.
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1 3 Lessons Learned:
° Encompassing the Diversity

of Students

Despite temporary setbacks caused by the COVID pandemic, diversity of
learners in classrooms, both in-person and virtual, is a growing phenomenon in
most higher education institutions. This is brought about by a wide range of
factors, including institutional imperatives to increase student recruitment; the
need to fill spaces in newly created foreign-language medium instruction
programs and classes; global student mobility flows; national plans and support
for internationalization; and students’ embrace of intercultural skills needed for
global labor market participation and perspectives.

Diversity and inclusion in the classroom has come into increasing focus at
European and national levels. The Erasmus+ Programme 2021-2027 places a
strong focus on social inclusion and embraces diversity, as does the European
Pillar of Social Rights. In the Czech Republic, the new national policy predicts
that “...a sufficiently large and heterogeneous group of international students
will guarantee the cultural diversity necessary for a truly global education.”

(Strategy for the Internationalisation of Higher Education from the Period
2021).

The students in our pilot course were all enrolled in PhD studies at Palacky
University Olomouc, attending a variety of faculties.Their national origins were
from the Czech Republic, China, and Ukraine. They could communicate fluently
in English, and studied in either English-taught or Czech-taught programs.

Students’ reflections on diversity in the classroom included the following:

e The students stated that generally their teachers in their classrooms do not
make an effort to incorporate their intercultural views, voices, and
perspectives. Some had teachers who deliberately do so, and are vocal of
the value of international perspectives and experience, but these are in the
minority.

e The students commented that the individualistic approach of the co-
instructors, i.e. soliciting answers, comments, and feedback from each
student individually, was much different than what they experience in the
majority of their classrooms, and differed greatly from the often
unidirectional information flow approach of their regular teachers at the
university. They expressed appreciation at having their voices and opinions
heard and respected. The international students in particular valued this
different communications dynamic that the co-instructors introduced.
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1 3 Lessons Learned:
° Encompassing the Diversity

of Students

e The co-instructors needed to recognize the wide variation in students’
motivations to come to the course and their commitment to attend all the
classes. In this situation, with PhD students, the co-instructors found that
the students’ persistence or drop-out rate was a reflection of an
individualist approach, and what the students believed they could get out of
the class. This has to do with the fact that the class was optional, and
promoted as giving them intercultural skills, rather than being an obligatory
part of their degree studies.

e The co-instructors found that students’ responses and personal interactions
were more easily produced and fluid during the in-person classes compared
to the online classes.This was confirmed by the students themselves, who
noted difficulties in communication during online discussions due to lack of
personal interaction.

e Students commented that they found, both in this course and in their
courses in general, that they learn more effectively when they receive
written materials beforehand, that discussions are richer and better when
they have some familiarity with fellow students online, and that it is crucially
important that the instructor is organized and provides additional materials
to result in successful student learning.
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1 4 Conlusion
[ ]

The pilot course provided an opportunity to explore issues regarding dynamics
of an intercultural classroom, students’ perspectives and priorities, and the
impact of diversity among instructors and students. Embracing diversity should
be a high priority for institutions and instructors, and students’ voices should
be valued and incorporated. Effective intercultural communication in the
classroom takes effort and goodwill among all participants, and in the end
provides stronger learning outcomes and develops skills that students want and
need to function in today’s and tomorrow’s society.
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2 1 Introduction
[ }

In March 2020, the Netherlands went into lockdown due to the COVID-19
pandemic. All of a sudden, almost all regular educational activities were forced
to switch from physical to online. This sudden switch caused lots of problems as
most teachers, lecturers and professors had hardly any experience with online
education. Various negative reports in the media soon followed. Both educators
and students were unhappy because of online classes, lectures and meetings.
Especially, the lack of informal contact, alienation and loss of connection was
seen as problematic. Research and practical publications of — among others -
Last & Jongen (2021), and Rubin & Guth (2022) showed that the cause of these
problems was not online or blended education as such, but its underlying
foundation: the educational design.

Essential questions with regard to collaborative online or blended international

learning are: What is the purpose of these international activities? What does an
educational design look like?
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2 2 Online or blended learning
[

Key question regarding every educational design is the question: What is the
purpose of education? Biesta (2012) distinguishes three functions of education:
qualification, socialization and subjectification. Qualification concerns imparting
knowledge and skills to perform a task or profession; socialization involves
preparing for life as a member of a community; subjectification involves the
formation of so-called subjects, i.e. independently thinking and autonomous
beings. In addition, Biesta argues that in some cases it is quite possible to focus
our educational efforts on just one of those three functions, but that in fact
there is always a mix. In conclusion, the question is not whether one chooses
qualification, socialization or subjectification, but that one should inquire which
combination of these three elements is desirable and justifiable (Biesta, 2012,

p. 18).

The rapid transition in 2020 towards online education caused a focus that was
mainly on qualification. Teachers substituted their formal lessons, which were
mainly knowledge and skills-oriented, for an online variant, and paid hardly any
attention to the other two functions of education. However, in well-designed
online education designs social interaction between students themselves and
with teachers is crucial for study success.
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Figure 1: TPACK model (Koehler el al., 2014)
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2 2 Online or blended learning
[

Czerkawski & Lyman (2016) and Durrington et al. (2006) showed that online
education is different from physical education. It is not inferior but requires a
different design approach. A blended teaching approach is seen as ideal in the
Netherlands. Blended can be defined as: ‘Blended learning concerns optimizing
and enriching student-centered learning experiences, enabled by the
harmonious integration of different activating strategies, achieved through the
combination of physical interactions with ICT’ (Last, 2021). It is a harmonious
whole that combines the strengths of online and face-to-face learning.
Designing blended (international) education therefore demand for knowledge
regarding pedagogy, pedagogical content, as well as for technological
knowledge (see figure 1).
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2 3 Educational design
o

Devising a lesson without first considering how students learn and what that
means for the didactical choices made easily results in disjointed learning
activities (Last & Jongen, 2019). Cianciolo and Regehr (2019) describe three
levels at which you can analyze education. The first level regards the underlying
philosophy of education. This philosophy is based on theories of teaching and
learning. It usually reflects in the educational vision of an institution. Based on
this vision, theoretical learning and design principles can be identified at the
second level. These principles guide the didactical choices in educational
designs. The choices relate to the third level: the use of techniques, such as
teaching methods, resources, ICT, learning activities.

Which techniques are used, how often, when, as well as how much guidance is
needed, differs per context. It is precisely this contextual influence that means
that blended learning does not offer a one-size-fits-all solution but must be
tailored to the characteristics of the educational environment in which it is
applied.

Didactische technieken Didactical techniques (teaching methodology)

Leer- en ontwerpprincipes Learning and design priciples

Visie op onderwijs en leren Visions on learning and education

Onderwijsfilosofie Philosophy of education

De boomn als metafoor voor onderwijsontwerp. Afbeelding van Vecteezy.com.

Figure 2: A tree as metaphor for educational design (Vecteezy.com)
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2 4 Meaningful education
o

From a Vygotskian/Cultural-Historical Activity Theory perspective, meaningful
learning is fundamental for learning that promotes broad cultural development
and agency (Van Oers, 2012). Learning, including international learning, will
only be meaningful when the learning outcomes are compatible with cultural
meanings available to students and make sense to them. Such type of learning
is expected to contribute to students’ action potential. In other words: 1)
Meaningful learning focuses on the appropriation of cultural meanings. The
results (learning outcomes) of the meaningful learning have an exchange value
in the community (knowledge, skills and attitudes that are of societal
significance). 2) However, it also relates to the learner’s own value system
(motives, interests and convictions) and is permeated with the students’ own
personal meaning, which adds personal value to the appropriated cultural
meanings (John-Steiner & Mahn, 1996; Van der Veer, 1996).

What is essential in cultural-historical thinking about development-promoting
learning is the assignment of personal meanings (i.e. sense) to the process of
cultural transactions. Leont’ev (1978) argued that without sense, human
actions and learning may lead to alienation of pupils from learning and the
educational process. They can be an obstacle in developing responsible agency.
According to Mencinskaja (1989/1968), as quoted by Van QOers (2012),
Developmental Education essentially should recognize the subjectivity of
students and as such it should take into account students’ interests and
personal characteristics.

This dual conception of meaningfulness in learning is a key to Developmental
Education. Van Oers (2012) states that educators should recognize students as
individual subjects who bring their own voices and histories into the process of
participation and learning. However, as Leont’ev (1978, 1981) made clear,
sense cannot be taught by the means of direct instruction. It can only be
formed through interaction between a person and his or her social environment.
Development of sense can be formed on the basis of student experiences and
personal valorizations. In Developmental Education, development of sense in
the acquisition of cultural meanings begins with participation in cultural
practices that make sense to students.

Teachers, lecturers and professors (educators) have a mediating role with
regard to collaborative online or blended international learning. They mediate
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o

the goals they want to achieve in their education on the one hand and activities
that are meaningful to their pupils or students on the other. These activities can
be physical and/ or online. They take into account pedagogy, content as well as
technological opportunities.
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2 6 Assessment OF, FOR, and
° AS learning

International learning in the 21st century doesn’t only ask for new (blended)
teaching approaches. Educators also have to reconsider their use of
assessment. Especially now chat bots like Chat GPT can produce papers for
students. Assessment of learning might still be important, but the use of
assessment for and as learning is much more interesting.

The assessment as learning framework builds on the assessment for learning
approach, described by various researchers worldwide such as Stiggins, James
and Birenbaum, among others. Assessment for learning is described as a
process of gathering information about the student's progress and the final
result. This can be done using a wide range of assessment methods. Then the
student can use that information to make his or manage, plan and possibly
reorient his or her personal learning process where necessary. In turn, teachers
or coaches can offer support or make adjustments where necessary to arrive at
an end result that corresponds with the needs of the students (ARG, 2002).

The main goal of assessment is to improve the learning experience, with a
focus on the developmental potential of the learner. The learner is involved in
formulating learning objectives, as well as in planning a learning path. It is also
important to monitor progress by using reflection and feedback from both peers
and teachers. The student has a say in the next steps to be taken within the
learning process. In short, learner agency is central.

Building on the Assessment for Learning framework, the Assessment as
Learning framework - which also focuses on summative assessment - includes
the following (Dochy, Dochy & Janssen, 2018):

“1. Contextualizing assessment or searching for, collecting and interpreting
information about the student's learning process and outcome while s/he is
working on different competences through relevant tasks. For example,
suppose our goal is to know learners' progress in communicating bad news in
a job context. A multiple-choice test that asks how he or she would
communicate in certain situations will yield little valid information, compared
to an observation where the learner actively talks bad news in different
contexts. Assessment information collected during the learning process gives
indications of what the student learned while performing these tasks.
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“2. Learning is social by nature. This means that the development of
competencies requires relevant others as a mirror, to engage in discussion
and to ask critical questions. The community to which the student belongs
also plays an important role in supporting the interim evaluation of their
progress and looking for the next steps to take. The community is more
powerful support in an Assessment as Learning approach than external
assessors.

3. Team learning. The social aspect of learning also reflects that learning is
not just about individual progress. Learning should be a process of jointly
giving meaning to phenomena and developing new insights. In that case,
Jjudging how the team performed is just as important as the individual.

4. Problem solving is the core of the learning process. An assessment that
aims to map out the learning of the students therefore focuses on how they
deal with problem-solving tasks.

5. Assessment methods that rely on learner agency are necessary for the
learner. Learning is about taking responsibility and being self-regulated in the
use of resources, resources or tools (both intellectual, human and material
resources) in formulating problems, working productively and evaluating the
results thereof.

The above properties imply that, by using relevant assessment methods,
information can be collected and reported using different recording formats:
auditory and/or visual, tactile (e.g. e-badges or trackers). As mentioned
earlier, the use of a portfolio also plays a relevant role here.”

In summary, assessment with a more holistic and qualitative character leans
more towards the goal of Assessment as Learning, in contrast to the pure
quantification of data, as is mainly used today in various measurement
methods.
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2 7 Conlusion
[ }

Collaborative online or blended international learning is not THE solution for
all educational problems, but neither is physical education. An optimal
combination of the two, adapted to the context and integrated in a sustainable
educational design, might be ideal. A clear vision and clear learning and design
principles are crucial for this. However, it is an illusion to expect that teachers
are simply capable of designing blended learning well. As Bill Gates once said,
“Technology is just a tool. In terms of getting the kids working together and
motivating them, the teacher is most important”. Appropriate
professionalization and adequate support are needed to prevent teachers and
students to have negative experiences with online and blended learning.
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3 1 Introduction
[ ]

The topic of inclusion has become increasingly relevant in education, as it
raises numerous questions and challenges that are encountered by university
teachers on a daily basis in their programs, lectures, and seminars. The
diversity of perspectives on inclusion represents a driving force behind the
ongoing research in this field. This part of the handbook is focused on
perspectives on inclusion and wellbeing in the context of the Czech Republic.
We explore the themes of inclusion and wellbeing in higher education, how they
can be addressed to improve teaching and learning outcomes, and how a
discussion on inclusion and wellbeing can be promoted among university
teachers. To illustrate our approach, we present a student story as a model
situation. We will use this story to formulate recommendations on how to
address the challenges of inclusion and promote a culture of wellbeing in the
university environment.
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3 2 Understanding Inclusion,
° Wellbeing, and Other Key Concepts

Within the framework of the Mitigating COVID Together project, we aimed to
improve teacher competences in inclusive education, reduce barriers in
university settings, and promote discussion on inclusion and wellbeing among
university teachers.

We perceive inclusion in higher education as a dynamic and continuous
process, that encompasses the creation and maintenance of an environment
that is both open and safe, while also fostering a welcoming culture for all
students and employees from diverse backgrounds. (see Marquez & Melero-
Aguilar, 2022; ACA, 2019; Fermin-Gonzalez, 2019; Claeys-Kulik et al., 2019;
Meskhi et al., 2019; Ceresfiova, 2018; Morifia, 2017). Moreover, we emphasize
that support for the overall wellbeing of all represents a crucial element for us
in the process of promoting inclusion. At the present time it is impossible to
avoid the topic of inclusion, as so many questions related to inclusion resonate
so strongly in education. A huge diversity and wide heterogeneity of students
can be found in the university environment. With every new day, teachers
encounter issues related to inclusion in their programs, lectures and seminars.
Despite the fact that there are numerous, sometimes divergent views on
inclusion, we are convinced that it is exactly this plurality of perspectives that
pushes the field forward and stimulates new research.

Wellbeing may be described as the personal perception of one’s own
happiness and satisfaction with life. According to the World Health Organization
(WHO), mental health is “a state of mental well-being that enables people to
cope with the stresses of life, realize their abilities, learn well and work well, and
contribute to their community. It is an integral component of health and well-
being that underpins our individual and collective abilities to make decisions,
build relationships and shape the world we live in. Mental health is a basic
human right. And it is crucial to personal, community and socio-economic
development.” A growing body of research literature (Harding et al. 2019;
Turner & Thielking, 2019; Acton & Glasgow, 2015 ) is emerging that addresses
the impact of teacher wellbeing on the education process. While a gap remains
in the literature concerning teacher wellbeing and its impact in inclusive
teaching settings as well as how it influences teaching practices and student
learning, an upward trend in this type of work indicates a recognition of the
importance of these issues in the field of education. Further research is
necessary to advance our understanding of the complex relationship between
teacher wellbeing and inclusion.
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° Wellbeing, and Other Key Concepts

Inclusion: This entails enabling full participation of all together with respect and
appreciation of different identities and experiences. We can also call this simply
respect for identity. This term suggests that the people to be included have
previously been excluded.

Diversity: We can refer to this as the ways in which people in society are
different. It includes all the variations of characteristics that make individuals or
groups of people different from each other.

Identity: Each person performs several dynamic identities uniquely combined to
make up who they are. A distinction can be made between personal and social
identity.

Wellbeing: A subjective state of overall physical and psychological comfort and
satisfaction in the context of the bio-psycho-socio(-spiritual) personality model.

Examining the Distinction Between Exclusion, Integration, and Inclusion

Exclusion: I feel that I am different and cannot participate in the majority space.
Segregation: Someone has created a separate space for me because I am
different.

Integration: Someone has created a subspace for me inside the majority space
because I am different.

Inclusion: My identity is respected and I can fully participate and belong within
the space.
(SALTO-YOUTH, 2021)

Supporting the Entire University Community: The Significance of Wellbeing in
Inclusion

In a university setting, levels of wellbeing, inclusion, and diversity are
considered integral aspects of the quality of an institution. Ensuring the
physical and mental health of students (as well as employees) is essential in
identifying barriers to a learning environment - a safe and supportive place.

Mitigating Covid Together Page 35



3 3 Understanding Inclusion,
° Wellbeing, and Other Key Concepts

Creating a sense of belonging within the university community can serve as a
critical factor in fostering an environment that is conducive to learning and
growth. Within the framework of inclusion, the promotion of wellbeing is
considered essential to ensuring equal opportunities.

In the realm of counseling, and supporting services, it is widely recognized
that professionals should prioritize their own wellbeing to effectively provide
support to those in need. This is often likened to the instructions given on
airplanes to put on your own oxygen mask before assisting others. Similarly,
within the context of support services, ensuring the wellbeing of employees
within the university community is critical to their ability to effectively support
others. This includes providing resources and support for mental and physical
health, as well as fostering a positive and supportive work environment. A
university can create a culture of care and support by prioritizing the wellbeing
of its staff. Currently, a dedicated working group within our project is actively
exploring this issue. We believe that this issue will continue to be subject to
further exploration in the future.
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3 3 The example of the Czech
° Republic

In the context of the Czech Republic, the topic of inclusion is often viewed from
different, often contradictory perspectives, with this topic thus far remaining
relatively unexplored in terms of the university environment. For this reason, it
is important for project team members and other stakeholders to draw on
current data from the teachers themselves. In this handbook, we draw on the
results of a quantitative survey focusing on issues and challenges of inclusion in
distance teaching and learning from the perspective of university students and
teachers (Vorlicek et al., 2022). The aim of this survey was to elicit the
teachers’ experiences during the online teaching conducted during the period
of the anti-epidemic measures that restricted the presence of teachers and
students at the university between March 2020 and July 2021 (cf. Lister et al.,
2020). The questionnaire had 20 questions focusing on inclusion in distance
teaching and learning; 197 university teachers responded from a total of 551
teachers who were invited to participate in the survey. The response rate was
36%.

Based on our research, an interesting finding was that only 33.8% of all
teachers responding affirmatively to the statement It is possible to include and
involve all students in the virtual environment. We were also interested in how
open the virtual environment is to special needs students. According to 45.0%
of teachers, The virtual environment is less accessible to students with special
needs (see Vorlicek et al., 2022).

It is possible to include and involve all students in the virtual
environment.

definitely agree rather agree = rather disagree strongly disagree
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3 3 The example of the Czech
° Republic

If we proceed from the terminology of the Czech Ministry of Education, Youth
and Sports (MEYS), the expression “special educational needs” (SEN; specialni
vzdélavaci potfeby) is perceived in a broader sense, while on the contrary the
term “specific needs” (specifické potfeby) is defined in a narrower sense
(Ministry of Education, Youth and Sports, 2022). Regarding support in terms of
special needs in higher education, students from different cultural and living
conditions are not included, nor are students whose mother tongue is not
Czech; gifted and exceptionally gifted students are also not included.

The following groups of learners are entitled to support:
e students with visual or hearing impairments;
e students with physical disabilities of the upper or lower limbs;
e students with learning disorders (e.g. dyslexia, dysgraphia, attention disorders,
etc.);
students with autism spectrum disorder;
students with psychological difficulties;
students with a chronic somatic illnesses (e.g. diabetes, epilepsy, etc.);
and students with speech and language disorders.

In contrast, “A child, pupil(hereinafter referred to as a ‘pupil’) with special
educational needs is a pupil who in order to fulfil educational possibilities or to
exercise and use rights on an equal basis with others, needs the provision of
support measures resulting from his individual needs based on the student’s
health condition, different cultural environment or other living conditions.”

These include
e pupils with a need for support in education due to a health condition;
e pupils with speech and language disorders;
e pupils with specific learning, attention and behavior disorders;
pupils from different cultural and living conditions;
pupils whose mother tongue is not Czech;
gifted and exceptionally gifted pupils if they have associated special educational
needs.

Currently, Czech universities are responsible for resolving issues towards the
achievement of fair and balanced educational conditions for students with
“special educational needs". Our research suggests that it is crucial to prioritize
informing and educating all university employees, and bring them into the
process right from the beginning.
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3 4 A Model Situation: A Brief
° Glimpse into Practice

In our online course, we use model situations to evoke discussions on given
themes. The goal is sharing and expanding teachers’ perspectives on various
possible situations in a classroom. This is one example of such a model
situation.

For the past few weeks since Polina has been getting her bearings on
the university campus. She had ranked among the most confident and
communicative students. That has changed. She is suddenly pulled out
of her thoughts by an unfamiliar voice behind her. Polina is waiting in
line at the bistro for her turn to order. She doesn’t understand Czech
and automatically reacts in her native language, only to be startled by
her own words. She wants to respond, but suddenly she feels a cold
sweat and a rush of heat in her legs and experiences a strange
moment like in a weird movie. Now her breathing is faster and faster.
At that moment, she loses track of what she is actually doing in the
gueue. Polina suffered from anxiety in adolescence and, at that time,
learned to cope with her condition with therapy. This is the first time
she has experienced a panic attack here, and she is suddenly afraid
that she might be seriously ill. She runs out of line and collapses onto
a chair. An alert teacher at the situation goes to Polina and asks her
about basic emergency information, first in Czech and then in English.
After a short time, Polina begins to feel normal again, at least as usual
as possible under the circumstances. If her condition had persisted, it
would have been appropriate to call emergency services.
Unfortunately, the teacher cannot recognize the cause or type of
attack Polina had been experiencing. After the teacher has provided
Polina with the phone number of the local counseling center, the two
say goodbye after a few minutes.
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Polina

Does Polina herself know exactly what she is experiencing?

Polina has experienced a type of seizure, for which there could be several
possible causes. The episode may or may not be related to possible post-
traumatic stress disorder due to her experiences with the war in her home
country. Her seizure episode was similar to a panic attack, with feelings of
derealization and depersonalization.

The teacher
How would you react if someone reached out to you for help? How would you
assist them? In case of need, who would you refer them to?

There is no way the teacher could have been aware of all of the circumstances
of Polina’s situation. Her first reaction was to call emergency services for Polina,
but the student did not want this. Since Polina was no longer showing signs of a
seizure and her life was not in immediate danger, the teacher correctly
surmised that it was appropriate to provide the student with support contacts
and to leave it at that.

Counseling center

How can counseling/support centres provide services in a university setting?
Should these centers proactively identify and work with students like Polina? If
so, how?

If Polina contacts the center, the crisis worker would listen to her, evaluate the
situation, and if appropriate refer Polina to other services or even services
outside our university system.

The story combines the effects of an acute crisis with the individual level of
trauma/other mental health issues experienced by a student in a foreign
country. Although the situation is illustrative, it may reflect what many people in
various positions and places actually experience. Our story has a rather positive
ending. However, problems may arise if an organization and the people who
work there are not prepared for a diverse and inclusive environment. Even if this
is not necessarily their intention, the employees of an organization may not
have the necessary competencies, or they may simply lack essential
information. An organization should work strategically to enable
comprehensive access to all without distinction, an effort that requires that the
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involved must be sufficiently informed and trained with regard to many types of
situations. All university staff have an important role to play in supporting
students in crisis, particularly teachers and student services staff. Opportunities
for supervision/consultation with professionals should be available to all. It is
essential to provide appropriate training and support to ensure that university
staff are adequately prepared to respond immediately when such situations
arise. Universities can support teachers in this regard by providing access to
resources and services aimed at promoting wellbeing and stress management.

Mitigating Covid Together Page 41



3 5 Conlusion
[ ]

Based on our theoretical and practical research, in our online course for
educators, we have endeavored to identify methods to facilitate the accessibility
of all types of educational information to the inclusion of learners, teachers and
all school actors in various situations from all social and geographical
environments. Based on our experience, we believe that it is beneficial to
discuss real-life (anonymized) student stories with university teachers. Through
such representative stories, it is possible to discuss with teachers what current
problems and challenges all students are facing, how to effectively support all
learners, how to include them in the university space with the goal of building a
more open, inclusive and safe learning environment.

1) Model situations as a tool: We believe that model situations can be useful
pedagogical tools for promoting inclusivity. By sharing these real/potential
situations, learners, teachers and other school actors can be exposed to a
variety of perspectives and experiences. Furthermore, discussions among
learners following the presentation of each model situation can stimulate
learners' creativity and motivation for further education in the field of inclusion.

2) Collaborations and online discussions: The virtual academic setting can
provide numerous opportunities for collaborative work. The vast array of
available tools and strategies includes online courses and other digital
environments that can be utilized to enhance inclusive teaching and learning in
higher education.

3) Inspire and share: Inspiration is not a one-way street. Each school actor -
learners, teachers, administrators, counselors, researchers, policy makers, etc.
— possesses a unique perspective, knowledge and set of experiences. Each
participant represents a valuable resource for those within their own peer or
professional group as well as for those among other groups of actors

Moreover, all the participants and users of our course are welcome to develop
and propose other activities and ways how to move forward and enhance the
inclusive environment and wellbeing at higher education institutions for
everybody.
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